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Concept analysis is the foundation of achieving a clear and explicit
understanding of the concept of value-based curriculum and modelling. The curriculums
of the medical sciences education in Iran suffer some drawbacks. The lack of a domestic
model of the curriculum based on values is one of the main issues of the curriculum.
There was no common and clear definition for the concept of value-based curriculum, or
occasionally the definitions were not uniform and compatible. The present study proposes
a concept analysis method to reach a proper definition of the concept and its further
development. Then, it compares different definitions of the concept of value-based
curriculum, and clarifies confusing definitions. To model the value-based curriculum,
we chose the concept qualitative analysis model of Hugh McKenna. Value-based curriculum
is not just a tool for perception of the educational contents, but it is a movement beyond
reasoning and analytical methods and contemplation that usually takes place during
education.
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In aperiod of history, after renaissance,
scientists abandoned religious thoughts because
of theweak performance of the church, and focused
their activities around rationalism and
anthropocentrism  and some form of apostasy
was born. In the course of progress, which has
always been the ideal of mankind, the dominant
world view was relying solely on human logic to
resolve his problems. Therefore, the western
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civilization gradually distanced itself from
Christianity and moved from religious values
towards secular val ues, and humanism prevailed.

At this time, due to the unchallenged
triumph of inductive reasoning method in natural
sciences field and its extension to the realm of
social sciences, and high popularity of modern
sciences among people, because of its
achievements, this crude assumption was shaped
in public opinion and among scholars that a
science without values could exist. But at the peak
of development and scientific achievements and
their attraction, developed societies confronted
spiritual and moral crisis, and the need for the
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development and creation of the concept of values
education was introduced again?.

Developed people who were facing
numerous difficulties, decided to embrace values
again. West that had set the religion aside, this
time introduced the word spirituality instead of
religion and sought help fromit. Since universities
play an important role in the development of
societies by training human resources, therefore,
attention was given to the spiritual dimension of
mankind and values, in the curriculum of many
universitiesworldwide®.

Currently, in Iran, medical sciences
students have courses such as Ethics, Islamic
education, and Islamic wisdomin their curriculum
and take all of them in one semester®. The
curriculum of these courses follow a traditional
method and takes place at concepts and basic
knowledge transfer level, and this kind of
curriculum does not guarantee the internalization
of values. Considering the researches carried out
in different universities worldwide on the
improvement of education®, in Iran aswell, the need
for providing circumstances for internalization of
and gaining experience based on values was
recognized. Inthisregard, in 2013, the devel opment
plan of medical sciences education was compiled
in the center for research and development of
medical sciences in the ministry of health and
medical education, following the general health
policies regarding offering educational, research,
health, medical treatment and health rehabilitation
services based on human-Islamic principles and
valuesand their ingtitutionalization in society. With
regard to the shortcomings currently existed in the
curriculum of the medical sciences education in
Iran, the design of a domestic model for the
curriculum based on values was placed on the
agenda. Sinceduring thereview of thetextsthere
was no common and clear definition for the concept
of value-based curriculum, or occasionally the
definitions were not uniform and compatible, we
looked into the concept analysis method in order
to reach a proper definition of the concept and its
further devel opment, eventually; by studying texts
and comparing different definitions of the concept
of value-based curriculum, and clarifying confusing
definitions. Concept analysis is the foundation of
achieving aclear and explicit understanding of the
concept of value-based curriculum and model ling®.
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Methods
Concept analysis method has been
presented by several researchers, and all are
different from ontology point of view’. To model
the value-based curriculum, we chose the concept
analysismodel of Hugh McKenna. In this method
qualitative approach is used, in which reality and
factisarelativeissue and arisesfrom researcher’s
mind and context values.
Hugh McKenna's concept analysis
method stages are:
1 Selecting suitable concept for concept
analysis onset
2 Determining and defining the purpose of
concept analysis
3 Identifying and specifying the meaning of

concept
4, Determining the attributes that define the
concept
5. | dentifying and implementing amodel case
6. Identifying and implementing a variety of

cases such as contrary, borderline, related,
invented, illegitimate and fal se cases
7. Identification of antecedents and
consequences of the concept
Noticing contexts and values
Identification and designation of the
empirical indicators of the concept®.

After drawing the strategy for searching
texts, and using proper keywords in the databases
and related websites, we continued to review the
text until reaching saturation. Therefore, we could
no longer find anew attributein thetextsfor the of
value-based curriculum concept.

we used a combination of keywords in
searching of different search engines. Of coursein
different databases, certain pointswere considered
concerning the search. Ininitial search, about 800
relevant articleswerefound. To remove unrelated
sources, the first screening was performed on the
title of the articles, and we chose 130 articles. In
the second stage the abstracts of articleswere read.
At thisstagethe articlesthat described the concept
of value-based education or presented some
evidenceswith regard to the concept, were selected
for reading their full text. At this stage 60 articles,
that their full text was available, were studied. These
60 articlesincluded someinformation about value-
oriented curriculums in 26 countries worldwide,
and among them only in 8 cases, value-oriented
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curriculums at university education level with full
details, were applicable and reliable. Other articles
and documents either were only about primary and
high school education or lacked the necessary
details for content analysis. These 8 documents
were selected as the basis for content analysis.

RESULTS

The concept of curriculum based on
valueswas chosen becauseit isanew and unknown
concept, and a concern for medical education
authoritiesin Iran. Basically thisconcept has been
introduced and noticed for years globally, and
different countries- each based on their own needs,
context, and values - have devel oped acurriculum
based on values. Therefore, for the first time in
Iran, wedid analyze this concept to present amodel
for value-based curriculum. Our goal was to
understand the internal structure of the concept
and identify the components of the concept using
concept analysis; and offer aclear and operational
definition for it, in order to be able to use it in
current and futures researches.

Based on resources which discussed
developing curriculums, the main components of
the curriculum were determined as follows:
purposes and educational antecedents, content
and educational material, content organization,
teaching and learning activities, surrounding and
context, assessment and eval uation®.

After determining the components of a
value-based curriculum, primary concept
structures were extracted from the existing
documents (UNESCO, Asia-Pacific Network
for International Education and Values Education
including Indonesia, India, Japan, Korea, the
Philippines, Thailand, Malaysia and Oceania
countries®; Association for Supervision and
Curriculum Development of America'®; the
curriculum based on values in Tanzania®; the
curriculum based on valuesin Australia’?; Values
inthe New Zealand curriculum®; values education
implementationin Georgia, USA; values oriented
curriculum in Bangladesh®; Trinidad and Tobago
curriculum’®, At this stage reference phrases also
known as primary concept structures were
extracted from the existing documentations, i.e. the
exact sentences were quoted. In next stage, we
introduced our interpretation of primary phrases
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in documentations as the potential attributes that
define the concept of value-based curriculum. Of
course, all of our interpretations, with mentioning
references, are based on primary phrases. In next
stage, we classified potential defining attributes
that brought a single concept to mind, in one
category, and identified them asthe main defining
attributes of the concept, up to this stage of the
work. In front of each attribute, we expressed our
intention from and the meaning of each attributein
one or two sentences.

Some attributes of concept that are
frequently repeated, are shown here. These
attributes are the ones that differentiate a concept
from other concepts and specify the semantic space
of a specific concept. This stage was performed
with high accuracy and the specific attributes of
the concept were extracted. At this stage for
recognition and confirmation of sufficient specific
attributes two tests were used: a) Necessity test:
inthistest it was specified if thisattribute must be
one of the attributes of the concept in question. In
fact for this test, we placed the attribute in a
contrary case of this concept and observed that it
was not one of its attributes, and sinceit was not,
so it belonged to necessary and required attributes
of the concept in question. b) Quantity test: with
thistest it was specified if the number of attributes
are sufficient for this concept®.

With regard to the main attributes
obtained in the above stage, our definitions of the
value based curriculum, up to this stage of the
work are;

Purposed Definition of ValueBased Curriculum

Value-oriented curriculum isacompiled
plan that its goal is social and citizenship skills
education, growth of interpersonal sympathy and
empathy, development of virtues and outstanding
individual attributes, formation of professional
roles and duties in individuals, improvement and
upgrade of socid capital, respect for human dignity,
increase in self-sufficiency, building a moderate
view towards life, development of spirituality,
facilitating the formation of value-oriented system,
ability to assign valuesto different categories and
options, attention to value-based consequences
in individual decision-making, development of
reasoning and ethical judgment. The content of
value-oriented curriculum consists of modules,
media, and narratives which could be merged into
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training and existing courses or offered as a
separatetraining or individual coursefor education
of values. The preferred education and learning
methods in this curriculum include val ue-based/
spiritual coaching, consultation and internship,
real exposuresthat arerichinvalues, value-oriented
self-rethinking, value-based practices guided by
education facilitators, discussions and sharing
values, and conflict resolution practices based on
values. And the most common assessment
strategies in this plan are value-oriented self-
assessments and value-oriented developmental
and final assessments. This curriculum must be
offered in asuitable atmosphere - that isnot value-
based orientated, and is secure and supportive- in
order to value-based identification, presentation
and expression, discovery and judgment take place
fredly.

Model Case for Exemplified Realization of
Analytical Definition

In this section, we implement a model
case, by giving an example in about one or two
paragraphs that has all the defining attributes of
the concept. In fact this example helpsin further
clarification of the concept and increases the
credibility of the concept®. Defining attributes are
specified with a * before each attribute in the
following text.

In 2013, in the ministry of health and
medical education, addressing values as the
requirement for individual and social changeswas
placed in the agenda. In thisregard, the education
of valuesand change of attitude viavalue-oriented
curriculum, * separately or *mergedinal university
curriculums, was a creative project that was
performed in the medical education system of Iran
for the first time. One of the requirements of the
value-oriented curriculum, is the paradigm * shift
in the whol e education system, with focus on the
holistic approach of values education and
determining aset of core*va ues. Rulesand policies
of the education system must be value oriented
and must provide an *atmosphere that isfriendly,
secure, supportive, and without value-based
orientation and to have the *ability of assigning
valuesto articles, *identification, presentation and
expression, discovery and *free value-based
judgment. Lecturersand all staff and authorities of
the value-oriented curriculum, must be equipped
with effective value education methods. It seems
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value-orientation should also be part of the
*policiesfor admission of studentsand instructors
ho enter the val ue-oriented curriculum. By theway,
value-oriented curriculum (viaa* variety of media,
modules, contents, and narratives rich in values
and education methods such as: virtual/spiritual
*coaching, *consultation and internship, real
value-oriented *encounters, value-based *self-
reflection, value-based practices directed by
education facilitators, dialogue and sharing values,
value-based conflict resolution *practices and
value-oriented *self-assessment methods, and
value-oriented *developmental and final
assessment) is trying to develop a series of
capabilitiesin learnerswhich eventually leadsthem
towards becoming a *perfect human and
*respecting human dignity and they become
humans who establish a better relationship with
themselves, their God and the world around them.
They change to a value-oriented *citizen and
member of society who is* encouraging, and leader
and a source of values. With development of
interpersonal empathy and sympathy *skills, his
relationships with others can be extended. For
effective education of values, inthiscurriculum it
istried to have the * maturation of the personality
of theindividuals happen constantly, and * virtues
and outstanding individual attributes invigorate
inthem, so that theindividualsplay their different
*roles by values-orientation and by *creating
space for real experimentation of values, ethical
*reasoning, and val ue-based * decision-making get
invigorated in them, and reach a kind of *self-
sufficiency that during *all stages of work and life
always make * judgments and decisions based on
values and ethics. Thisindividual, which in him
valueshave become*internal andinstitutionalized,
and his *values system has been formed, with a
moderate *view towards life, can cause
*development of spirituality in himself and his
surroundings, and can eventually cause
improvement and promotion of social capital.
Contrary case

The case that does not include the
defining attributes of the concept

Long time ago, after Islamic revolution
victory, ministry of health, placed the education of
Islamic ethics, training, and wisdom in the
curriculum of medical scienceseducation. Currently,
education of values and ethics is presented as
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different course units and amalgamation of ethics
and values in the curriculum of all university
courses has not taken place. In this kind of
educational system, education of valuesand ethics
isperformed in acomplete abstract form and amere
transfer of knowledge and there is no guarantee
for the internalization of values. Therefore, we
cannot expect val ue-based aspects from graduates
of these programs. No attention is paid to hidden
curriculum and itsrole in education of values and
theroleof thelecturer asarolemodel that transfers
the values to students is completely neglected.
Thereexistsno curriculum model for amalgamation
of values and ethics, and ethics education is
performed in traditional ways. The dominant
approach to education is professor-oriented and
professor is someone who transfers his knowledge
to students and much emphasis is on the transfer
of content and student and his demands are
marginalized. Student is a passive individual and
only receives the pre-assigned material. In this
kind of education, specific educational and
assessment methods are not considered for values
education and instruction of these courses is
performed much like other courses. Values and
ethics are presented as predefined rules to the
student and student isnearly condemned to accept
them and there is no place for discussion and
challenging values. Many ethical dilemmasaways
remain unresolved in the minds of thelearnersand
the student graduates with many unresolved
conflicts and since he has not practiced conflict
resolution in the educational system, in rea life
and work situation isan incompetent individual in
resolving them, decision-making, and judgment
based on ethics and values. In such educational
environment, ethics and values are not
conceptualized and analyzed and therefore, will
not internalize; but are only memorized for passing
the unit and remembered for ashort period of time.
Thistype of educationisonly awaste of resources
and costs.

Borderlinecase

This case is very similar to the concept
but some of the attributes and requirement are
absent.

Thereare curriculumsintheworld which
are very similar to value-oriented curriculum but
dlightly differ and lack some of its attributes and
requirements. For example: Character and
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personality education program; whichin fact has
aprocedure overlap with part of education process
that occurs in value-oriented curriculum, but is
different fromit. Meaning-making programs; try
to reach ameaning-making fromtheir surroundings
concepts, based on their innovative universal
educational theories. Even though thisalso occurs
in the value-oriented curriculum and there are
similarities, but these two are different in some
defining attributes. Critical thinking curriculum;
even though in value-oriented curriculum in a
variety of ways we deal with critical thinking
education aswell, but critical thinking curriculum
is different with values education program.
Citizenship program; despite thefact that wefoster
the education of citizenship skillsin value-oriented
curriculum too, and social and citizenship skills
are among consequences of this curriculum but it
isdifferent from citizenship curriculumin attributes.
Related case

A case that has none of the defining
features of the concept but is similar to it in
appearance.

In the syllabus of educational programs
in the universities of the country; medical ethics,
theology and Islamic sciences, philosophy and
Islamic wisdom, Islamic sciences and thoughts,
Islamictexts, history of Islam, etc., curriculumsare
offered. None of the Hawzah (Islamic School)
education programsthat are offered currently have
the value-oriented curriculum attributes either, and
throughout the years, the purpose of offering these
curriculums has been the promoation of ethics and
values. These programs look only in appearance
similar to value-oriented curriculum and has none
of the value-oriented curriculum attributes, and
only look similar to it, and currently in country,
these are the only existing curriculums that are
used for teaching Islamic ethics and values, and
according to evidences and documentations, so
far they have not achieved the true desired result
(being internalization of values).

Invented case

This is a case which is not considered
value-oriented teaching, but islabelled asone, and
presents the concept of the education program of
values out of its normal context.

Extracurricular programs, usually offered
in subordinate units of the student affairs deputy
offices at universities, are considered appropriate
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for teaching ethics and values, but in fact do not
lead to real desired outcome and no procedurefor
internalization of values happensin them; but they
are labeled as value-oriented curriculum and are
used for promoting ethics and values. Some of
these extracurricular programsin the cultural and
student affairs deputy offices of universitiesare: -

a Quran and Etrat unit (development and
expansion of Quranic culture, holding
Quran and Nahj ul-Balghah teaching
classes)

b) Camping and tourism unit (holding Rahian-
eNour camps, Hajj, pilgrimage sites, Jihadi
camps)-

C) Events and festivals unit (holding
ceremonies during events)-

I slamic publications and organi zations unit

d) Student counselling unit (solving different
behavioural, emotional, educational,
communication, etc. difficulties, holding
different workshops specially on life skills
for students)

Illegitimate case

I nappropriate employment of the concept
of teaching valuesinreal life

Inappropriate application of the
education of valuesinthereal lifework, education
and in society. For example: Holding cultural camps
which do not have a particular plan for
internalization of values and are merely acultural
move and when the camp is over, the desired
outcome does not happen (according to the
evidence obtained from students participating in
camps)- Requiring mandatory participation in
ethics education classes and workshops for staff
intheworkplace, society etc; thiskind of mandate,
does not guarantee the value-based learning and
isatrue example of improper education of values.

Holding events and ceremonies (I’ tikaf
experience), holding different religious ceremonies

(Friday prayer experience) and caseslikethiswhich

are not performed according to aplan and aproper

teaching/learning method; they are unfruitful
attempts for gaining the value-based goals that
holders of these activities have in mind.

Antecedents

The case of value-oriented curriculum
becomes areality only when the system, institute,
and curriculum become value-oriented. Therefore,
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the required antecedents and inputs in order for
the value-based curriculum to happen are:

At educational system level, values-
orientation must be included in the components of
the educational system, which some of them are:
Trusteeship, mission statement, philosophy and
paradigm of educationinal courses, policy making,
rules of recruitment, assessment of faculty and
staff, student admission policies, creation of human
resources, education and training of lecturers,
improvement of employees, compiling aspecific
and transparent value-based framework, and
investment and budget development and
allocation.

At educational institute level, values-
orientation must beincludedinitselementswhich
some of them are: leadership and management of
human resources, University climate supportive
of students, mission, and all functionsand services
and hidden curriculum.

Consequences

Generally it is expected the individual
under training in the value-oriented curriculum, to
have agood relation with himself, his God, and the
world around him (entitiesincluding: family, school,
workplace, society, nation, world and God). During
the education of values, the individual moves
towards becoming a perfect man. The value-
oriented curriculum makesindividualsbeimpelling,
guide, and source of values in any situation they
arein (17). Asamatter of fact, dialectic process of
valuation and internalization of values, beginswith
knowing self and then extendsto therelation with
others.

Education in fact tries to make maturity
of character occur constantly. That means the
graduates of value-oriented curriculum show a
practice based on values, iaaval ue-oriented citizen,
and servetheir rolein society as a value-oriented
member and also lead the whole society towards
value-orientation.

DISCUSSION

To present adomestic and final model in
Iran, considering the eighth stage of Hugh
McKenna's method, attention to context and
cultural values, and obtaining the views of experts
regarding the concept of curriculum based on
values, are necessary. To implement the eighth
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stage, it is also necessary to detect and determine
the experimental measurement indices of the
concept and implement a valid and reliable tool.
For this purpose, further studies are ongoing by
the researchers of this study (data not presented
here). A study will be performed to analyze the
views and perception of experts about the concept
of value-oriented curriculum which isused to certify
the attributes obtained in the first study, or to add
domestic value-based components or to modify
the obtained components based on the views of
experts. After designing apreliminary operational
and domestic pattern of the value-oriented
curriculum, we will use the views of experts to
evaluate the feasibility of the proposed pattern
with regard to state-specific conditions and to
finalizeit, and during evaluation of the credibility
of the proposed pattern, we will finalize it for
practical implementation.

CONCLUSON

Education used to be at information
transfer level and expressing a series of facts and
realities asthe necessary knowledgein thefield of
medical sciences, and so called facts were at the
center and focus. Even though, knowing the facts
is required and necessary for effective thinking,
but in theworld of exploding information how fast
and to what extend can we really transfer facts
with education? Therefore, an alternative approach
called conceptual approach was proposed which
actually is an education for understanding the
relationships and interactions between facts and
truths. In this type of education the center and
focus is on relationships between concepts. But
this approach was not enough to achieve the
ultimate goals of education, either. Asthe ultimate
purpose of education isfor the knowledgeto have
external and practical aspectsand thelearner could
deliver what he knows. To help learnerstransform
knowledge from subjective to objective state and
makeit part of their existence and character, another
approach was proposed which learner himself was
placed at the center and focus which this is the
valuation and internalization approach in
education. In fact education of values, via value-
based curriculum, is an effort towards their
internalization’®.

Basic information and concepts and
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knowing the relationships between them are the
preliminaries to education and understanding of
values, and at valuation level eachindividua learner
makes knowledge part of his character and
internalizes it. The whole purpose of medical
educationin particular, isthat theindividual learner
internalizesthe existing knowledgein order to find
right attitudes and the reflection of this correct
attitude to appear in his performance. Instructors
should not suffice only on propagation and transfer
of knowledge but must help learner in
understanding and clarification of meanings and
value based concepts so that they could perceive
concepts and make their own conceptual structure.
Therefore, instead of dictating DOs and DON' Ts
inmedical education, wemust provide afavourable
context for learners so that they could untie their
value-based knots and internalize values for
themselves.

Invalue-oriented curriculum, learnersface
situationsthat make them build their value system
their own way. In this process, instructor is a
facilitator. Conditions and class and educational
environment atmosphere, are provided so that
learner achievesvalue-based judgment by himself.
With proper operation of value-oriented curriculum,
valuation process begins in individual and in
general the concept of values in education forms
inindividual and we can expect it to show itself in
individual’s behaviour. Therefore, it isnecessary
that the value-based theme of students improve
and promote during education and teaching period,
using value-based curriculum, and valuesin away
becomeinternalized in them permanently*®

For teaching values we must, via value-
based curriculum, picture them from metaphysical
and subjective space to a complete objective and
physical form so that we could define and draw
the expected educational purposes and
consequences. Teaching and education of values
is a fact which will manifest in “cognitions”,
“attitudes”, “actions”, and “consequences”.
According to evidences and documentations,
curriculums are considered important aspects of
educational systems, and fundamental pillars in
the process of teaching and learning values. Since
values are the main building blocks of culturein
every society, and are thefoundation of behaviours
and actions, and their stability and alteration
causes stability and alteration of cultures in
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societies over time, values education is essential
inevery society. Value-based curriculumisnot just
atool for perception of the educational contents,
but it is a movement beyond reasoning and
analytical methods and contemplation that usually
takes place during education®.

10.
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